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Aims and Ethos  

• To help each child to feel happy, safe and secure in the school within a nurturing 

environment. 

• To encourage children/staff, to celebrate their uniqueness and develop respect for 

each other. 

• To help children to develop a social responsibility within the community, as they 

increase their understanding of the world we live in, so that in future, they will be 

active, responsible citizens. 

• To help children recognise their achievements, and to have high aspirations for the 

future. 

• To enable each child to develop skills for life so they become increasingly 

independent personally, socially and in their learning. 

 

CREW – Coaching, Reflection, Enrichment and Wellbeing 

At Rickley Park, we follow CREW. It is a school-wide culture that supports social and 

emotional wellness, character development and academic and life successes for students 

and staff. It is also a unique and transformational meeting structure for school morning, 

sharing circles and for staff collaboration. 

The aim of CREW is for all to feel part of something. Children feel they belong and want to 

be part of the community. It fully aligns with our 5 to Thrive approach and focus on 

relationships. Through CREW, we are connecting daily with children on equal terms. 

Reminding them daily that each child is not a passenger, together we are CREW. 

 

School Norms, Values & CREW Characteristics  

Our School Norms (appendix 3) are underpinned by our Crew characteristics and values 

which are: 

Respect, perseverance and co-operation  

Children are recognised for demonstrating these norms, values and characteristics.  It is with 

these that we operate as the Rickley Park community.  Adults must uphold and demonstrate 

these norms, values and characteristics in all that they do.  

 

Relationship principles 

• At Rickley Park, we recognise that behaviour is communication. We use a five to 

thrive approach to ensure that children are responded to with understanding and 

care. 
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• We have high expectations for learning behaviours and these are celebrated and 

reinforced through our CREW characteristics. 

• Children who require them will have relationship plans so that all members of staff 

have a clear understanding of their needs and how best to support them. 

• Rickley Park’s emphasis is on belonging and social responsibility. 

• An appropriate curriculum and effective teaching engage learners and encourages 

positive behaviour.   

• An environment of high challenge and low stress is most conducive to learning and 

positive behaviour. 

• Children need access to role models who are aware of and manage their own 

emotional responses appropriately. 

• Humiliation and shame are never appropriate responses to challenging behaviour. 

• An emphasis is placed on the use of positive strategies to reinforce our CREW 

characteristics. 

• Children's ability to manage their emotions and respond appropriately is 

underpinned by the stage they have reached in their social and emotional 

development – we must recognise and consider this in our responses. 

• Some emotions and actions can interfere with learning. Others promote learning. 

So, learning to recognise and manage emotions can assist learning and help to 

improve standards. 

• Responses by adults are rooted in our ethos of nurture and compassion alongside 

high expectations of each child as an individual.  

• Improvement in a child's ability to regulate and understand their emotions is 

significantly better when working in partnership with parents and carers. Rickley 

Park strive to support families and work together to support learners. 
 

 

Rickley Park norms 

• All children are made aware of the school norms and expectations. 

• Adults' model controlled, respectful, verbal and non-verbal behaviours. 

• Lessons are structured to be interesting and appropriately challenging. Children are 

made active partners in their learning and have opportunities to make choices. 

Children learn in different ways and teachers planning address children's different 

learning styles.  

• CREW norms and CREW characteristics are taught and reinforced on a regular basis.  

• Children are taught to recognise the physiological signs of emotions and to apply 

appropriate strategies to help them regulate their emotions alongside supportive 

adults. 

• Demonstrating CREW characteristics is quickly noticed and celebrated. Systems for 

rewarding our norms are celebrated in all areas of the school community. These 

include: personal contact with parents, stickers, badges, and Crew member of the 

Week awards plus termly Celebration Awards.  

• Praise is warm, labelled, sounds like it is meant and given with smiles and good eye 

contact.  Examples of labelled praise may be, “I really like how you are showing me 
that you are listening by looking this way.” 
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• Teaching routinely incorporates activities designed to promote children's social skills 

and emotional development.  The PSHE curriculum, assemblies and the school 

values are examples of this.   

• Children are rewarded and recognised for their personal successes.   

• Five to Thrive poster will be displayed in all the classrooms as a point of reference 

for all staff in a classroom. 

• Relationship plans will be completed to promote positive behaviours for all children. 

• Five to Thrive Blocks 

Respond – Think about clues children are giving you. Respond in a way I can cope. 

Engage – think about what you know about me. Give me a sense of safety and 

availability of a regulated adult. 

Relax – Think about people, spaces, places and rituals. Check my environment is 

appropriate. Check the sensory items in the environment ay stop me from able to self-

regulate. 

Play – Think about my specific interests and fascinations. Follow my lead and mirror my 

actions and vocalisations. 

Talk – Think about methods of communication. Non-verbal and verbal visual cues 

 

 

Celebration and Rewards  

Celebration Assemblies  

The main items on the agenda follow this pattern: 

• In-school CREW achievements (this could include a team award, a sports award, a 

performance involving a musical instrument or a celebration of work centred around 

a topic) 

• External achievements - a time for reflection of the gifts and abilities we all have  

• VIP – Very Important Pupil award. This will be awarded to a pupil from each class 

who has shown excellent commitment to the school values.  The parents/carers of 

children who have been chosen will be invited to this assembly.   
 

A summary of relationship plans based on Five to Thrive: 
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These will be displayed ina discreet place for all members of staff to access and will 

discussed with parents and 2pupils. 
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Additional Support Strategies  

There may be a number of children who find that they need additional individualised 

support.  

It is expected that where a child is struggling, the class teacher acts reflectively, and 

considers how to pro-actively support that child. It must be remembered that behaviour is 

communication.  The inclusion team are the first port of call for class teachers and teaching 

assistants to seek and gain advice and strategies to support a child. Adults are invited to 

attend Team Around the Child (TAC) meetings to develop strategies and support systems for 

the child. If these strategies are not effective, the class teacher will arrange a meeting with 

parents and carers to see how best to support the child.  It may be decided that a Five to 

Thrive Relationship Plan. is the best way forward. This profile will detail individual, proactive 

strategies in place for the child.  

Being fair isn’t about everyone getting the same but it is about everyone getting what 

they need.  

 

Responding to Challenging Behaviour  

Least to Most Intrusive  

We need to plan how to respond to, or divert, children when they are not following the 

norms in order to prevent it escalating into something more disruptive to learning and 

more difficult to manage. At Rickley Park, children follow ‘I own my actions’ (appendix 4). 
Steps are clearly communicated with a child if actions are not following our Rickley Park 

Norms (appendix 3). These steps are progressive and a child has the opportunity to make 

the choice that will change the outcome at each step.  

The strategies made in the moment by an adult are below. The adult will choose a strategy 

on the basis of what will be the least intrusive in terms of disrupting the learning, and also 

on the basis of their knowledge of the individual child. What works for one child will not 

work for all, so adults need a range of interventions on which to draw. A child should never 

lose access to interventions that support their emotional wellbeing as a consequence of 

their behaviour.  

Non-verbal messages 

• The Look, moving closer to the child who is not behaving appropriately, visual 

prompts such as fingers to lips etc. 

Tactical or planned ignoring 
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• The teacher decides temporarily not to notice specific behaviour from a specific 

child. The class will all be aware that the behaviour will be discussed with the child 

later, at an appropriate time. 

Description of reality 

• A simple statement of fact describing the inappropriate behaviour. This is a calm 

statement of what is happening and will often end the inappropriate behaviour 

there and then. 

Simple direction 

• Clear statement of required behaviour„ The use of 'thank you' rather than 'please' is 
a subtle way of showing that you expect children to do as you have asked. 

• Restate the relevant rule e.g. “In our school we…”, “What is the rule about 
listening?” 

Question and feedback 

• Asking a prompt question to show that you have noticed inappropriate behaviour. 

"What's happening here?" 

Expressing disappointment or disapproval, or using humour.  

Blocking or assertive statements 

• If there is resistance to argument, acknowledging the child's point of view but 

reiterating your instruction can be effective. “Put your pen down, thank you.” 

I understand that you have not finished but I need you to put your pen down now 

and listen, then we can talk about when you can finish" 

Choices and consequences (in line with Five to Thrive one-page profile) 

• Enabling a child to take responsibility for his/her own actions. Offer them clear 

choices and allow follow up time.  

Using I messages 

• For example: "When you keep interrupting I feel really disappointed because we 

won't be able to finish on time. I need you to be quiet and listen carefully. Thank 

you.” 

Time in another classroom  

• It may be appropriate and helpful for some children to take a break from their class 

in another classroom.  This should be time limited.  Work will be provided by the 

Class Teacher. This is different to internal exclusion (see the exclusions section on p. 

7). 

Target Diary 
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• If a child has received support to improve their behaviour but continues to act against 

our school norms, a meeting will be arranged with parents, and a Target Diary 

(Appendix 5) will be introduced for an agreed period of time. 

 

Remember to: 

• Allow 'take-up time'.  

• Notice as soon as the child begins to behave appropriately and giving positive 

feedback. "Child A, you're listening really well" or non-verbally. 

• Speaking in a calm, controlled voice, not raising the volume, and refusing to be 

drawn into argument. 

• Negotiate an outcome you can live with.  

• Have a quiet word with the child. Referring to the behaviour you require rather than 

what you don't want.  

• Use gentle humour, but not sarcasm. 

• Logical consequences should be applied wherever possible.  The consequence given 

should be linked to the child’s behaviour e.g.  Incomplete work should be completed 
in the child’s break or lunchtime when the child has chosen not to complete it.  

• Act reasonably and proportionally.  Children should not be issued with excessive 

consequences for their actions. 

 

Serious Incidents  

The emphasis for all staff in these situations should be on de-escalation strategies.  What 

can be done to help the child regulate and for the incident to be brought to end?  

An incident log will need to be completed by those involved on CPOMS. This is important 

for being able to communicate the incident effectively to parents, and for gathering 

evidence for support from external agencies.  Furthermore, where fixed term suspensions 

or permanent exclusions are applied, a record of the incident is essential to support the 

processes and procedures associated with suspensions and an exclusion.  

Parents must always be informed when a child is at step 3 of ‘I own my actions’ and this 
conversation is recorded. 

Recording of Incidents  

The recording of incidents is important as it can help build up picture of a child’s behaviour 
over time.  At Rickley Park, we use the following methods to record behavioural incidents:  

• Incident Form (on CPOMs) – this must be completed for all incidents recorded 

The following must be included:  

- The full names of other children involved 

- Location 
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- Trigger 

- Possible Motive  

- Strategies used to de-escalate  

- Incident  

- Action Taken 

A child’s Five to Thrive one page profile (Appendix 2) will state which the best methods of 

supporting incidents are for that child.   

 

Exclusions  

Fixed Term Suspension or Permanent Exclusion  

The decision to implement an suspension or exclusion, fixed term or permanent, is not 

taken lightly; however, the decision to exclude a pupil may be taken when there is a serious 

breach of the school’s relationship policy or if allowing the pupil to remain in the school 

would seriously harm the education or welfare of other persons in the school or the pupils.  

All evidence relating to incident will be carefully considered.  

 

Internal Suspensions  

There may be circumstances where an internal suspension is appropriate.  This will be 

decided by a member of the Senior Leadership Team and logged with the related incident 

on CPOMs. 

 

Monitoring and Review  

Behaviour will be monitored weekly in the following ways: 

Class teachers to monitor the behaviour in their classes.  Concerns should be raised to the 

Key Stage Lead in the first instance. Incidents to be looked at and next steps (based on ‘I 
own my actions’) decided if appropriate. 

Key Stage Leads to monitor behaviour weekly in Phase meetings.  Any children causing 

concern to be discussed and strategies and approaches decided as an action.  Incidents to 

be looked at and next steps (based on ‘I own my actions’) decided if appropriate. 

Team Around a Child (TAC) – behaviour to be monitored fortnightly in the TAC meeting. 

Incidents to be looked at and next steps (based on ‘I own my actions’) decided if 

appropriate. 
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Conduct Outside of School Gates 

Teachers have the statutory power to discipline pupils for conduct outside of the school gates.  

Teachers have the specific power to regulate pupil’s behaviour in these circumstances to 
“such extent that is reasonable.” 

They may discipline a pupil for any misbehaviour when the child is: 

• Taking part in any school-organised or school-related activity  

• Travelling to or from school  

• In some other way identifiable as a pupil at the school.  

 

Misbehaviour at any time, whether or not the conditions about apply, that:  

• Could have repercussions for the orderly running of the school 

• Poses a threat to another pupil or member of the public or  

• Could adversely affect the reputation of the school 

 

Discipline will always be carried out in accordance with the staged sanctions laid out in this 

policy, unless there is increased risk to pupils or staff and swifter action may be taken.   

While out on visits, the lead member of staff will have briefed the team on expectations of 

behaviour and procedures for managing hazards and risks caused by inappropriate 

behaviour. On occasions the school may deem another agency more appropriate to deal 

with the incident or issue e.g. police. 

 

Bullying  

Bullying can be physical or emotional and it can take many forms (for example, 

cyberbullying). Immediate physical safety and stopping violence come first but bullying can 

also be because of prejudice against particular groups (for example, because of Special 

Educational Needs, on grounds of race, religion, gender, sexual orientation or transgender 

status, or because of caring duties). Consequences will be applied fairly, consistently, and 

reasonably taking account of any special educational needs or disabilities that the pupils 

may have and taking into account the needs of vulnerable pupils. School will involve parents 

to ensure that they are clear that the school does not tolerate bullying and are aware of the 

procedures to follow if they believe that their child is being bullied.   

Racist Incidents  

Should a racist incident take place, this should be recorded on CPOMs and the Inclusion Team 

will review the most appropriate course of follow-up action, involving other stakeholders and 

agencies as appropriate.  
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Behaviour in Schools Guidance (Last updated February 24) Taken from IFT Behaviour and 

Responsible Citizens policy September 2025  

 

At Rickley Park we follow and adhere to the DfE Behaviour in Schools Guidance (February 2024) 

Behaviour in Schools - Advice for headteachers and school staff (publishing.service.gov.uk) 

 

 All schools will ensure they fulfil all the ‘must’ requirements and where appropriate all the should 
criteria as we believe in good practice in addition to compliancy.  All headteachers take responsibility 

for implementing measures to secure acceptable standards of behaviour” to meet the national 

minimum expectation. 

  

We will ensure we will fulfil the national minimum expectation and that it is aligned with Ofsted’s 

‘Good’ grade descriptor for behaviour and attitudes:  

  

1. High expectations that are commonly understood and applied consistently 

2. Visible leaders that support staff to follow the policy 

3. Measures and interventions are in place to improve behaviour 

4. Behaviour does not normally disrupt teaching, learning or routines, and disruption is 

not tolerated 

5. Bullying is not tolerated, and the environment is safe and respectful; and 

6. Incidents of bullying, aggression and discrimination are dealt with quickly and 

effectively. 

 

Restrictive Intervention, Positive Handling and De-escalation  

 

We are committed to creating safe, positive and inclusive environments where all children can learn 

and thrive. We recognise that some pupils may experience difficulties in regulating their emotions or 

behaviour, and we work proactively to support them. Our approach focuses on prevention, early help 

and de-escalation, ensuring that restrictive intervention is used only when absolutely necessary to 

keep a child or others safe. 

All staff are trained to use calm, relational and trauma-informed strategies to help children regulate. 

We work closely with parents and carers to understand each child’s needs, triggers and strengths, and 
we put personalised support plans in place where needed. 

 

When Restrictive Intervention May Be Used 

 

In line with the DfE’s Restrictive interventions, including use of reasonable force, in schools (2026) and 

KCSIE 2025, staff may use reasonable force only when it is necessary to prevent a child from: 

• Hurting themselves 

• Hurting someone else 

• Causing serious damage to property 

• Causing serious disorder or disruption that puts others at risk 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1089687/Behaviour_in_Schools_guidance_July_2022.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1089687/Behaviour_in_Schools_guidance_July_2022.pdf
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“Reasonable force” means using the least amount of force for the shortest possible time, and only 
when other strategies have not been successful or are not safe to use. 

Restrictive intervention is never used as a punishment. 

 

Seclusion and Withdrawal 

 

The 2026 guidance makes clear that seclusion (keeping a child alone in a room and preventing them 

from leaving) is a form of restrictive intervention. It must only be used when a child is in crisis and 

needs to be kept safe. It must never be used as a sanction. 

If seclusion is used: 

• The child must be supervised at all times 

• The space must be safe and not feel intimidating 

• The child must be allowed to leave as soon as the immediate risk has reduced 

•  

Short periods of withdrawal (where a child chooses or is directed to work in a quieter space but is free 

to leave) are not restrictive and may be used as part of a planned support strategy. 

 

Supporting Children with SEND and Additional Needs 

 

We recognise that children with SEND, disabilities, communication differences or mental health needs 

may be more vulnerable during times of distress. Staff must consider these needs carefully before, 

during and after any intervention. 

In line with the Equality Act 2010, we make reasonable adjustments to reduce the likelihood of crisis 

situations. This includes: 

• Individual behaviour or regulation plans 

• Sensory or environmental adjustments 

• Alternative routines or expectations 

• Co-produced risk assessments 

•  

These plans are created with parents and carers and reviewed regularly. 

 

Recording and Reporting 

 

All IFtL schools are required to record and report all significant incidents involving restrictive 

intervention or seclusion. 

Therefore: 
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• All incidents must be recorded in writing as soon as possible and no later than the same day 

• Records must include what happened, why it happened, what de-escalation was attempted, 

and what force was used 

• Parents and carers must be informed as soon as practicable, unless doing so would place the 

child at risk 

• Seclusion incidents must be recorded and reported in line with statutory requirements 

• All seclusions, use of reasonable force and restrictive interventions must be reported to the 

IFtL Safeguarding team at the end of each half term.  

 

These records help us understand what happened, learn from incidents and reduce the likelihood of 

them happening again. 

 

After an Incident 

 

After any restrictive intervention, we provide support for the child and for staff. This may include: 

• Checking the child’s physical and emotional wellbeing 

• Offering time and space to calm 

• A supportive conversation to help the child understand what happened 

• A debrief for staff 

• Reviewing the child’s support plan with parents and carers 

•  

Our aim is always to repair relationships, rebuild trust and prevent future incidents. 

 

Searching Pupils 

 

Searching pupils is carried out in line with Searching, Screening and Confiscation (DfE, 2022) and KCSIE 

2025. Staff may search pupils with their consent for any item. Without consent, staff may search for 

prohibited items such as weapons, alcohol, drugs, stolen items, fireworks, tobacco or pornographic 

images. 

Searches: 

• Must be conducted by a staff member of the same sex as the pupil (except in exceptional 

safeguarding circumstances) 

• Must be witnessed by another adult 

• Must not involve removing clothing other than outer garments 

• Must be communicated to parents or carers 

Reasonable force may only be used to search for items prohibited by law. 

 

Our Commitment 
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IFtL schools follow the principles of Positive Environments Where Children Can Flourish. We aim to: 

• Build strong, trusting relationships 

• Understand each child’s needs and triggers 

• Use the least intrusive intervention possible 

• Keep children safe while protecting their dignity and rights 

• Work in partnership with families 

 

Restrictive intervention is always a safeguarding response, never a behaviour management tool. 

 

 

Searching, Screening and Confiscation advice for schools 

  

IFtL and all their schools will also comply to the searching, screening and confiscation DfE advice for 

schools. This reflects the response to the treatment of Child Q in December 2020. 

 

Within our schools, if the police attend an incident at school that requires searching, the role of school 

staff is to always retain a duty of care for the pupils and advocate for their wellbeing. An assessment 

will be made of the balance between the potential mental and physical wellbeing of the child, and the 

risk of not recovering the suspected item. 

Our staff will be aware and knowledgeable about all other appropriate and less invasive approaches 

have been exhausted before involving the police. If a search does take place, schools should do 

everything “reasonably possible” to inform parents ahead of the search and must inform them after 

a search take places. 

 

At least two other people must be present with the child throughout the search, one of which must 

be an appropriate adult. 

 

Schools will always focus on the wellbeing of the pupil during and after any search, whether an item 

is found or not. This should involve relevant staff, such as the Designated Safeguarding Lead. 

 

The IFtL executive team will be informed should a police search be required within any IFtL school.  

 

Mobile Phones 

 

Mobile phones are not permitted in the school. If parents want their child to bring a phone to school 

for safety reasons, they must be switched off before students enter  school and either kept in 

lockers/bags or handed to the teacher (we cannot accept any responsibility for lost or stolen 

possessions). If a member of staff sees a mobile phone, it will be confiscated and a sanction will be 

issued. In the first instance the phone will be handed back to the student at the end of the day, further 

incidents will require a parent / carer to collect the phone from the school reception, the mobile will 

not be returned to the learner.  
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Suspensions and Permanent Exclusion 

 

Schools within IFtL are committed to inclusion and work hard to ensure that no child is suspended or 

excluded from school. However, in rare and exceptional circumstances, and always as a last resort, a 

suspension or permanent exclusion may be necessary to safeguard pupils, staff, or the wider school 

community. Any decision to suspend or exclude a pupil is taken solely with the direct agreement of 

the Headteacher, following a thorough review of the incident and in line with statutory guidance. 

 

Every effort is made to avoid the need for suspension or exclusion, and schools will always seek to 

implement supportive strategies first. However, schools retain the right to suspend or exclude pupils 

where behaviour poses a risk to the safety of themselves or others, or where it significantly disrupts 

the rights of the school community to learn and work in a safe environment. 

 

Parents and carers have the right to appeal any decision to suspend or permanently exclude their 

child. Appeals must be made directly to the Headteacher and will be managed in accordance with the 

IFtL Complaints Policy. All parents and carers will receive written notification of any suspension or 

exclusion, including the reasons for the decision and clear information about their right to appeal and 

the process to follow. 

 

The purposes of a suspension are:  

- to signal to all involved an ultimate boundary/limit to behaviour that can be accepted 

- to signal to all involved the severity of the incident  

- to signal that the child’s current behaviour puts them at risk of exclusion 

- to give everyone involved time to think, reflect and gain perspective on what happened 

- to give the school time to improve their plan of support for the child 

- to function as a ‘reset’ so that we can work together to improve behaviour afterwards.  
 

IFtL all believe in the importance of inclusion and meeting of varied needs and therefore will regularly 

review and adapt provision to help reduce the need for suspensions/exclusion. Close collaborative 

working and partnership with parents/ carers and external agencies are also seen as key. Should the 

last resort of an internal suspension, fixed term suspension be required, provision will be carefully 

considered and reviewed to help prevent the reoccurrence and these will be discussed and 

documented in the reintegration meeting. During the period of suspension, the child will be provided 

with appropriate work as detailed within guidance.  
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Internal suspensions may be used as part of a continuum to enable the child to regulate, reflect on 

their behaviour as part of the restorative practice bespoke to their needs. As with external 

suspensions, these will be used as a last resort and adaptations will be made to help prevent the need 

for more moving forward. Internal suspensions must always be logged and shared with parents/ 

carers.  

 

After a period of suspension, schools must consider adaptations required to support the child on 

return to school and implement them accordingly. If there are safeguarding concerns, the school need 

to consider these carefully and sensitively and use alternative forms of intervention, for example, 

internal suspension.  

 

All IFtL schools adhere to all the latest guidance and fulfill all legal requirements relating to behaviour 

and exclusions including the ‘Exclusion from maintained schools, academies and pupil referral units in 
England Statutory guidance for those with legal responsibilities in relation to exclusion’ and with 
Section 89 of the Education and Inspections Act 2006. Any form of suspensions, and permanent 

exclusions will be reported to IFtL on a half termly basis. 

 

Permanent exclusions will only occur in extenuating circumstances and only with the agreement of 

the CEO.  

 

Any decision to exclude a pupil will be lawful (with respect to the legislation relating directly to 

exclusions and a school’s wider legal duties, including the European Convention on Human Rights and 
the Equality Act 2010); rational; fair; and proportionate. Permanent exclusion will only be used as an 

absolute last resort, in response to a serious breach, or persistent breaches of the school’s behaviour 
policy, and, where allowing, the pupil to remain in school would seriously harm the education or 

welfare of the pupil or others in the school. The Chief Executive Officer, Sarah Bennett, must be fully 

consulted and informed of any potential permanent exclusions. 

 

Risk assessment will be put in place when there is a risk of permanent exclusion and external agencies 

including the local authority must be consulted with.  

 

In Milton Keynes we adhere to the school’s inclusion partnership framework and will follow the ROPE 
(risk of permanent exclusion meeting) process.  

 

In highly exceptional circumstances, if a child is permanently excluded, we expect schools to 

collaborate with parents/ carers, IFtL and the local authority, to arrange a place at an alternative 
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educational setting as soon as possible to minimise any further breaks in education provision. Where 

the child in question is vulnerable, the school should notify the local authority/social worker 

immediately and should collaborate with the local authority to ensure that the child is found a place 

in another educational setting quickly. During any gap in provision, schools must work closely together 

with IFtL, social workers, local authorities and other professionals to ensure adequate and appropriate 

arrangements are in place to stay connected with vulnerable children and young people. 

 

Suspension and Permanent Exclusion Guidance August 2024 

IFtL and all our schools will comply with the DfE ‘Suspension and Permanent Exclusion from 

maintained schools, academies and pupil referral units in England, including pupil movement 

Guidance for maintained schools, academies, and pupil referral units in England’ August 2024 
guidance.  

Suspension and permanent exclusion guidance 

We fully believe and adhere the DfE “ambition to create high standards of behaviour in schools”. 
 

As stated within the guidance, we will adhere to the following: 

• Headteachers are able to cancel an exclusion that has not been reviewed by the governing 

board (previously referred to as rescinding/withdrawing a suspension or exclusion). It is 

expected this will be used where, following investigation, it is felt the suspension or exclusion 

should be cancelled, but where suspension or exclusion was the correct response initially. 

Where this occurs, parents and governors must be notified, as should social workers/virtual 

school heads if relevant. Cancelled suspensions and/or exclusions should be reported to 

governors on a termly basis. 

• When a pupil is suspended or excluded, parents must be notified “without delay”. This 

requirement extends to social workers and/or virtual school heads as applicable for looked-

after children and children with a social worker.  

• When a pupil is suspended or excluded, the local authority must be notified – regardless of 

the length of suspension. 

• We will work closely with social workers and virtual school heads if they are allocated to the 

suspended or excluded pupil.   

• Data monitoring for governing boards and Trustees will be in place to ensure  suspensions 

and permanent exclusions are used only as a last resort. 

 

 

Inclusion, SEND and Behaviour 

 

Some children with additional needs may require additional bespoke support and intervention to help 

meet their needs and support them in making positive choices. The programme of support will be 

highly bespoke, personalised and specifically targeted to address these needs with the collaboration 

of the parents/ carers. The successes will be reviewed and the programme of support adapted 

adaptations made as frequently as the needs of the child requires. Suspensions will always be a last 

https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf


 

 

 

18 

 

resort and this is no different for learners with SEND. If a suspension does occur for a learner with 

SEND, it is essential that the school carefully considers adaptions which need to be made to help meet 

the needs more effectively and these adaptions must be made prior to the reintegration. Where 

appropriate, external agency support should be gained and considered in the plan.  

 

Inclusion and Applied Behaviour Analysis 

 

IFTL schools do not endorse or use Applied Behaviour Analysis (ABA). The research is variable and 

provides inconsistent findings. Some research and autistic voices highlight that ABA often 

overemphasises compliance, suppresses natural autistic behaviours, and can lead to long-term 

psychological harm, including masking-induced burnout, anxiety, and PTSD. Other evidence 

highlights that it can support to help some to develop life skills and stay safe. However, as stated on 

the National Autistic Society website, 

‘ABA is now one of the most researched of all autism approaches, but there are significant 
limitations and gaps in the research, particularly about long-term effects.’  

Please see the following link for more information on the National Autistic Society website: Positive 

Behaviour Support (PBS) 

Instead, within our IFtL schools, we believe in attuned, inclusive practices that celebrate each child’s 
individuality, provide targeted support for their specific needs, including sensory, communication, 

cognition and emotional regulation. We believe it is every learners right to be championed, for their 

needs to be met in a highly personalised approach if it is in the best interests of the child and that 

we must ensure every child achieves the best they can be.  

 

GDPR 

GDPR Statement  

 

The EU General Data Protection Regulation (GDPR) is a privacy and data protection 

regulation in the European Union effective from May 25 2018.  

The GDPR imposes new obligations on organisations that control or process personal data 

and introduces new rights and protections for EU citizens.  

We are committed to ensuring that your privacy is protected and we strictly adhere to the 

provisions of all relevant Data Protection Legislation, including GDPR, ensuring all personal 

data is handled in line with the principles outlined in the regulation that state:  

Personal data shall be:  

1.       Processed lawfully, fairly and in a transparent manner in relation to the data subject 

2.       Collected for specified, explicit and legitimate purposes and not further processed in a 

manner that is incompatible with those purposes 

3.       Adequate, relevant and limited to what is necessary in relation to the purposes for 

which they are processed 

https://www.autism.org.uk/advice-and-guidance/topics/positive-behaviour-support-pbs
https://www.autism.org.uk/advice-and-guidance/topics/positive-behaviour-support-pbs
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4.       Accurate and, where necessary, kept up to date 

5.       Kept in a form which permits identification of data subjects for no longer than is 

necessary for the purposes for which the personal data are processed 

6.       Processed in a manner that ensures appropriate security of the personal data, 

including protection against unauthorised or unlawful processing and against accidental 

loss, destruction or damage, using appropriate technical or organisational measures 

  

How GDPR impacts this policy 

• Behaviour reports are kept for the life of the report plus three years and then securely 

destroyed.  

• Five to Thrive One Page Profile are kept in a secure, lockable cupboard and securely 

disposed of at the end of the administrative life of the record. 

• If Five to Thrive One Page Profiles form part of an Individual’s Education Plan, then they 
are kept in a secure, lockable cupboard and securely disposed of after the pupil’s DOB 
plus 25 years.  

• All information stored electronically is password protected.                                      
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Appendix 2 
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Appendix 3 

Our School Norms 

Our school norms are underpinned by our Crew characteristics which are: 

Kindness, support, courage, honesty, respect, perseverance and trust.  

We show these characteristics through:  

1. How We Treat Each Other 

• Be kind to everyone. You don’t have to be best friends, but you can always be friendly. 
• Give people a fresh start each day. 

• If you have a problem with another child, tell an adult so they can help. 

2. How We Behave 

• Be polite—use “please,” “thank you” and kind words. 
• Hold doors open for others and walk quietly and safely around school. 

• Say hello to visitors and make them feel welcome. 

• Walk quietly in the corridors so learning can continue. 

• Look after your own things—bring what you need for lessons (e.g water bottle, charged 

iPad, reading book and diary). 

• Listen carefully and follow instructions. 

• Respect other people’s belongings 

3. How We Speak to Everyone 

• Talk to all adults and children kindly and respectfully. 

• Treat all adults and children in school fairly and equally. 

4. How we behave at breaktime and Lunchtime  

• Stay on the playground/astro—don’t wander around the school. Ask an adult if you need to 
enter school. 

• Include others in games so everyone feels welcome. 

5. How We Learn in Class 

• Always do your best. Keep trying, even when things are tricky. Think Learning Pit! 

• Try different ways to help yourself before giving up. 

• Let others learn—don’t disturb them. 
• Actively listen to others and use full sentences when offering answers and ideas. 
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Appendix 5 

 

Target Diary 

 

Name: Class: 

Start Date: Review Date: 

 

Expectations 

1. 

2. 

  

  

Lesson/Activity 

or    

Staff Initials Parent Initials 

  

  

      

  

  

      

  

  

      

  

  

      

  

  

      

  

  

      

  

  

      

 

Review Outcome 

1. 

2. 

 


