Pupil premium strategy statement — Rickley Park
Primary School

Before completing this template, read the Education Endowment Foundation’s guide
to the pupil premium and DfE’s pupil premium guidance for school leaders, which
includes the ‘menu of approaches’. It is for school leaders to decide what activity to
spend their pupil premium on, within the framework set out by the menu.

All schools that receive pupil premium are required to use this template to complete
and publish a pupil premium statement on their school website by 31 December every
academic year.

If you are starting a new pupil premium strategy plan, use this blank template. If you
are continuing a strategy plan from last academic year, you may prefer to edit your
existing statement, if that version was published using the template.

Before publishing your completed statement, delete the instructions (text in italics) in
this template, and this text box.

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 441
Proportion (%) of pupil premium eligible pupils 29%

Academic year that our current pupil premium strategy plan | 2025-2026
covers

Date this statement was published November 2025
Date on which it will be reviewed November 2026
Statement authorised by Nicole Bramwell
(Headteacher)
Pupil premium lead Maddie Boothroyd

Governor / Trustee lead Becky Skillings




Funding overview

Detail Amount
Pupil premium funding allocation this academic year £179,084
Pupil premium funding carried forward from previous years | £0

(enter £0 if not applicable)

Total budget for this academic year £179,144

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Rickley Park, we are committed to supporting improved outcomes for our disadvantaged
pupils. In order to help our disadvantaged pupils overcome their barriers to learning and be
happy and successful at Rickley Park and in their future lives, we are guided by the following
principles:

We have a whole school ethos of aspirations and attainment for all pupils and encourage all
staff to convey positive and optimistic messages to our disadvantaged pupils.

We have high expectations of everyone, from everyone and avoid stereotyping
disadvantaged pupils as all facing the same barriers to learning or having less potential to
succeed.

We have an unerring focus on the quality of teaching and learning in order to meet the needs
of all our pupils.

We ensure that personalised provision is in place for pupils who are Pupil Premium-
eligble and have their barriers for learning identified and educational needs accurately
assessed and met.

We utilise evidence (especially the Education Endowment Foundation Toolkit) to decide which
strategies are likely to be the most effective in overcoming the barriers to learning.

We deploy staff effectively to work with pupils who need the most support and training is
provided where this is necessary to support pupils’ learning.

We have systems in place which carefully monitor, manage and support good behaviour and
attendance for all our pupils. If poor attendance is an issue, this is addressed as a priority.

Our teachers and leaders collect, analyse and use data to identify pupils’ learning needs and
review progress regularly. Underperformance is addressed rapidly through additional support

and interventions.

Every effort is made to engage and empower parents and carers in the education and
progress of their child.

We believe in creating opportunities for our Pupil Premium-eligible pupils through extra-
curricular activities and additional classroom or school-wide roles and responsibilities
to promote a sense of belonging and connectedness in our school.




We aim to instil an enduring passion for learning in all our pupils by providing a strong
grounding in English and mathematics and a broad base of skills and
knowledge acquired across our rich and varied curriculum.

Challenges

This details the key challenges to achievement that we have identified among our

disadvantaged pupils.

Challenge | Detail of challenge

number

1 Attainment and progress at statutory outcomes
2 Attendance

3 Readiness for Life

4 Communication & Language

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Pupils in receipt of the pupil premium grant
achieve in-line with others at all statutory
assessment points.

Pupil Premium pupils achieve equally as well
an others in all statutory assessment points.
Subject leaders are able to confidently
identify barriers and provide support to
overcome these in their curriculum area.
Subject leaders will ensure enrichment
opportunities are in place for all pupils.

Persistent absence will decrease for all pupils
eligible for the Pupil Premium grant, ensuring
improved attendance and greater engagement
in learning

In line with the latest guidance, the
Attendance Officer and Early Help Team will
work with families to reduce persistent
absence for our pupils in receipt of the pupil
premium grant.

Pupils eligible for the Pupil Premium grant
have access to a wide range of enriching
experiences. Enrichment opportunities are
intentionally planned so that disadvantaged
pupils can participate fully and benefit
equitably.

All pupils eligible for the pupil premium grant
will have access to rich and varied life
experiences that encourage curiosity,
resilience, and positive risk-taking. Through
these opportunities, pupils will develop a
more open-minded, growth-focused attitude
to learning.




Close early language gaps through high-
quality, evidence-informed approaches that
develop pupils’ communication, language,
and oracy skills from the moment they enter
school. We aim to ensure that all
disadvantaged pupils—regardless of their
starting points—gain the expressive and
receptive language skills needed to thrive
academically and socially.

All pupils eligible for the pupil premium grant
will leave our school as confident, articulate
communicators with the language skills
necessary to succeed in Key Stage 2 and
beyond. By embedding oracy and
communication, we aim to break down early
barriers and ensuring equity of opportunity
for every child.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to

address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £40,518

Activity

Evidence that supports this approach

Challenge
number(s)
addressed

Data Analysis and
Plans for

Impact

Evidence indicates that high quality teaching is 1,4
the most important lever schools have to
improve pupil attainment, including for

disadvantaged pupils. Schools should focus on
building teacher knowledge and pedagogical
expertise, curriculum development, and the
purposeful use of assessment. In some cases, this
may include the selection of high-quality
curriculum materials, or investment in the use of
standardised

assessments

5ee9f507021911ae35ac6c4d EBE GTT EVIDENCE

REVIEW DIGITAL.pdf (website-files.com)

High-quality
teaching — Steplab
instructional
coaching

The best available evidence indicates that great
teaching is the most important lever schools have
to improve pupil attainment. Ensuring every
teacher is supported in delivering high-quality
teaching is essential to achieving the best



https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F

outcomes for all pupils, particularly the most
disadvantaged among them.

1. High-quality teaching | EEF

NCETM Enigma Mastery learning approaches aim to ensure that 1
mastering approach | all pupils have mastered key concepts before
moving on to the next topic — in contrast with
traditional teaching methods in which pupils may
be left behind, with gaps of misunderstanding
widening. Mastery learning approaches could
address these challenges by giving additional time
and support to pupils who may have missed
learning, or take longer to master new knowledge
and skills.

Mastery learning | EEF

SEND specific Disadvantaged pupils with SEND have the 1,4
training greatest need for excellent teaching. Specific
approaches to support these pupils may include
explicit instruction, cognitive and metacognitive
strategies, scaffolding, flexible grouping, and the
targeted use of technology

Special Educational Needs in Mainstream Schools
1

EEF (educationendowmentfoundation.org.uk)

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £76,338

Activity Evidence that supports this approach Challenge
number(s)
addressed

Interventions Through small group lessons in core subjects, high | 1

quality feedback is always given. The children have
the opportunity to engage with each other and the

adults around the room and receive more
personalised learning.

https://educationendowmentfoundation.org.uk/ed
ucation-
evidence/teachinglearningtoolkit/feedback



https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

1:1 devices and the
PedTech approach

Technology has the potential to improve teaching
and learning in a wide variety of ways. To improve
learning, technology must be used in a way that is
informed by effective pedagogy.

Using Digital Technology to Improve Learning | EEF

1,4

Tuition

Tuition targeted at specific needs and knowledge
gaps can be an effective method to support low
attaining pupils or those falling behind, both one
to-one:

One to one tuition | EEF

(educationendowmentfoundation.org.uk)

And in small groups:

Small group tuition | Toolkit Strand | Education

Endowment Foundation | EEF

1,4

Read, Write, Inc &
Fresh Start (use of
the virtual
classroom)

Some children need extra support from the
beginning. Schools should identify such children
as soon as they begin to fall behind their peers.
To enable children to keep up, they should be
given extra practice, either in a small group or
one to one, whether or not a specific reason has
been found.

Phonics | EEF

1,4

Fred’s Teaching —
reading
comprehension

Reading comprehension strategies support pupils
to comprehend the meaning of what they are
reading. The strategies focus mainly on language
comprehension. The teaching of reading
comprehension strategies involves consciously
modelling and applying the tools used by expert
readers until they become automatic for pupils.
Reading comprehension strategies | EEF

1,4

Speech & Language
intervention
(Wellcomm, Strong
Foundations, S&L
Therapist)

Pupils may require targeted academic support to
assist language development, literacy, or
numeracy. Interventions should be carefully
linked to classroom teaching and matched to
specific needs, whilst not inhibiting pupils’ access

to the curriculum. Literacy | EEF

(educationendowmentfoundation.org.uk)



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
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https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £62,288

Activity

Evidence that supports this approach

Challenge
number(s)
addressed

Attendance Officer

The DfE guidance has been informed by
engagement with schools that have significantly
reduced levels of absence and persistent absence.

Improving School Attendance

1,2,4

Early Help Team

Evidence shows that parents play a crucial role in
supporting their children’s learning, and levels of
parental engagement are consistently associated
with better academic outcomes, particularly those
from disadvantaged homes.

Working with Parents to Support Children’s
Learnin EEF

(educationendowmentfoundation.org.uk)

1,4

Extra-curricular
clubs & Subsidised
offsite trips

Wider experiences such as clubs, trips, musical
instruments, sporting events and use of regular
offsite environments.

1,2,3,4

Learning Mentor —
SEMH

There is extensive evidence associating childhood
social and emotional skills with improved
outcomes at school and in later life (e.g., improved
academic performance, attitudes, behaviour and
relationships with peers):

https://educationendowmentfoundation.org.uk/ed

ucation-evidence/teaching-
learningtoolkit/socialandemotional-learning

Forest School

Social and emotional skills support effective
learning and are linked to positive outcomes later
in life. Schools may consider whole-class
approaches as well as targeted interventions,
monitoring the impact of these choices carefully:

Social and emotional learning | EEF

(educationendowmentfoundation.org.uk)

Total budgeted cost: £179,144



https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Priority

Impact/Outcome Achieved

How is this informing 2025 -
20267

Pupil Premium pupils achieve
equally as well as others in all
statutory assessment points.

See below.

Internal school data such as
formative and summative
assessments are used to
assess, as well as wider issues
impacting disadvantaged
pupils’ performance, including
attendance, behaviour and
wellbeing.

Continue to use targeted
academic support across all
statutory assessments to
reduce the gap between
pupils in receipt of the pupil
premium grant and others.

In line with the latest
guidance, the Attendance
Officer and Early Help Team
will work with families to
reduce persistent absence for
our pupils in receipt of the
pupil premium grant.

2023-2024 =15.7% PA
2024-2025 =15.6% PA

Attendance Officer will work
families and the Early Help
Team to improve PA. Advice
sought from the LA Targeted
Support Team.

(Indicative ABIE of 95.4%)

with parents, local
community groups and
Bletchley Pathfinder members
to signpost or facilitate
workshops.

100% of pupils will have Achieved. Review the enrichment

access to wider life activities on offer and the
experiences with develop personalised offer for pupils in
their own risk taking, receipt of the pupil premium
exploration and have a more grant.

open minded, growth mindset

to learning.

Our Early Help Team will liaise | Achieved. Continue with the coordinated

Early Help approach across
the school and Bletchley

community.




Key Stage Two Outcomes

Reading National Writing National Maths National | Combined National
All pupils 59% 75% 69% 72% 53% 74% 48% 62%
22% GD 0% GD 24% GD 0% GD
Pupils in 54% 58% 38% 38%
receipt of the 15% GD 0% GD 15% GD 0% GD

pupil
premium grant

Year 2 Phonics Retakes

Outcome National

All pupils 90% 89%
Pupils in 67%
receipt of the
pupil

premium grant

Year 1 Phonics Outcomes
Outcome National

All pupils 93% 80%
Pupils in 71%
receipt of the
pupil

premium grant

EYFS Good Level of Development

Outcome National

All pupils 75% 75%
Pupils in 56%
receipt of the
pupil

premium grant

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider
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